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If you’re new, novice or nervous, start 
to read those four articles, in that order.   
How do these ideas help you get to grips 
with Martin’s problem? Which particular 
strategies offer the most useful next steps? 
You’ll find many a ‘Martin’ in each of these 
four works. 

so you’ve tried getting them to argue in pairs, you’ve modelled an argument, you’ve shown a clip of historians 
arguing, you’ve given them cards to sort, causes to compare, problems to solve…  
but Martin still says, 

‘so which one do I have to say is the most important?’   

‘You decide Martin – that’s the whole point!  There isn’t a right answer.  You have to think about which one 
was vital, crucial, central!  Then you see you if you can work out why. I want to hear your “working out”!’

But Martin doesn’t see why there isn’t a right answer.  He looks at what his neighbour has done. He copies 
it without thinking. He writes a clunky paragraph. It has all the right bits in it – a point, some evidence, an 
explanation, but he hasn’t joined them up himself. And he doesn’t see the point of trying. 

Every problem you’re wrestling with in the history classroom, other history teachers have wrestled with too. This page 
is for all those new to the published writings of history teachers in Teaching History.  It shows how to make a start in 
understanding how others have explored and discussed common and challenging problems.  Quick fixes don’t exist. 
But familiarise yourselves with others’ writing and you’ll discover – and eventually want to join - a fascinating and 
useful discussion. But where do you start? This edition’s NNN problem is:

getting pupils to argue about causes

The quick guide to the 
‘no-quick-fix’

Start by re-thinking what it is you’re 
trying to do in the first place.  What 
is causal argument? Why do historians 
do it? Why does it matter? And why do 
you find it fun? Have you had a go at 
contrasting ways of doing it yourself?

A good place to start, an amusing read, 
full of activities and reflections on what 
sits behind the activities is: 

Chapman (2003) in TH 112
Chapman’s work (all about a very sad 
camel and a certain straw) influenced 
a whole generation of history teachers.  
But don’t stop there. go to the 
teachers who joined in a professional 
conversation with Chapman and took 
the causation ideas further.  For the 
practical results of this, and many ways 
forward with Years 10 and 11, read: 

Woodcock (2005) in TH 119
Woodcock took on Chapman’s camel 
story, but he did much more than that. 
He got history teachers re-thinking 
how language can unlock meaning for 
students like Martin. 

what do you do? 

New, Novice or Nervous?

Which teachers then got into 
‘conversation’ with Woodcock and 
Chapman?  Many did, through writing, 
at conferences, on courses and in 
forums, but two stand out as good 
starting points for the new, novice or 
nervous.  Each was inspired in different 
ways by Woodcock. Each gave us 
new strategies and each asked new 
questions.   

First, try Evans and Pate (2007) 
in TH 128. They looked at why Year 8 
and Year 11 get stuck.  They also looked 
at why they sometimes get worse.  They 
worked out what did and didn’t work in 
various tasks and why.  They challenged 
some existing approaches and re-worked 
them. Martin is everywhere in their work. 

And for a complete contrast, take a 
look at a radically different approach 

by Buxton (2010) in TH 140.   
Buxton resurrected the camel (now 
called Louis xVI) and she also used sums.  
This was the arithmetic approach to 
causation. It all goes back to Chapman, 
but with several twists along the way. 


