D5 pursuing life and Liberty: equality in the USA 1945-68.
KQ4 The changing economic and social environment of the 1960’s; the position of other ethnic minorities.

· In a Nutshell: The social and economic position of black citizens in the USA in the 1940’s and early 1950’s?

· Key Features and conceptual understanding: Content and concepts. 
· Spinning conceptual understanding: How differently are these events and developments interpreted? Concentrating on patterns of tackling essay questions stressing different concepts.
· Cracking the Puzzle – Preparing for revision and assessment.
(I)In a Nutshell: How did?

Key features and concepts
Students should have knowledge of the wider economic and social environment of the 1960’s and be aware of the protest culture associated with youth and the Vietnam war, women’s liberation and the general cult of change and individual freedom. They should be aware of issues relating to ethnic minorities such as Native Americans and Hispanic immigration.
Activity 1 : Introductory hook to Key features and concepts

Watch the 15 minute clip taken from Mississippi Burning and listen to “Walking with the Wind” Episode 1. Complete a mind map which makes note of the significant points raised in the programme.

Activity 2 – On your marks…engaging conceptually with the key features through timeline.

The timeline makes many brief references to the events of the period. 


(II) Key features and conceptual understanding: Depth studies illustrating the nature of 
What do we need to focus on?
There are many international incidences which, as case studies, help to reveal changes in relations between the Superpowers. 
Students should have knowledge of 

· The wider economic and social environment of the 1960’s.

· The protest culture associated with youth and the Vietnam war, women’s liberation and the general cult of change and individual freedom. 
· The issues relating to ethnic minorities such as Native Americans and Hispanic immigration.

Activity 3 - The wider economic and social environment of the 1960’s.

Activity 4 - The protest culture associated with youth and the Vietnam war, women’s liberation and the general cult of change and individual freedom. 

Activity 5 - The issues relating to ethnic minorities such as Native Americans and Hispanic immigration.


(III) Spinning Conceptual understanding: How differently are these events and developments interpreted?

Activity 9 Mind mapping of the key features and conceptual understanding

i) Analyse key features essay pattern
Model around a key feature

ii) Analyse cause/consequence essay pattern
Model around a key feature

iii) Analyse change/continuity essay pattern
Model around a key feature

iv) Analyse significance essay pattern
Model around a key feature

Cracking the Puzzle- Preparing for Revision and Assessment.

Activity 10 : Complete Trigger Memory Activity 1945-1955 using your background notes. An explanation on how to complete this is in your guidance booklet.

Activity 11 : There are many excellent Civil Rights websites which can be used to revisit the material covered so far. These include -

www.

www.

www.

www.

www.

Activity 12: Consolidating your knowledge of devolpments by 1955 through playing games

Your teacher will load one of three multiple choice games for your class to play. Enjoy demonstrating your knowledge to answer the quiz questions on either Penalties, Fling or MC generator.

Activity 13 : Revisit the examination criteria and advice on tackling the examination questions given in the guidance booklet. Apply these techniques to the specimen examination. You may be asked to work individually, in pairs or in groups.

Previous Syllabus

Examples of a) and b) questions for KQ1

25. (a) Describe the impact of the ‘Jim Crow’ laws on black citizens of the USA in the years following the Second World War.(30)
25 (b) Why did effective campaigns for desegregation in the southern states of the USA develop in the years 1945–55?(30)
26. (a) Describe the role of Civil Rights Movements in the development of the campaign for Civil Rights in the USA in the 1950s.(30)
26 (b) Why, in the years 1945–55, did a campaign for Civil Rights in the USA emerge?(30)
Specimen questions from this syllabus

D5 – Pursuing Life and Liberty: Equality in the USA, 1945–68

EITHER

9. How far is it accurate to describe black Americans as second class citizens in the years 1945–55?(Total 30 marks)
OR

10. How far is it accurate to say that the Black Power movements of the 1960s achieved nothing for black citizens? (Total 30 marks)









Unit 1: Generic Level Descriptors

Target: AO1a and AO1b (13%) (30 marks)

Essay - to present historical explanations and reach a judgement.

Level Mark Descriptor

Level 1 1-6 Candidates will produce mostly simple statements. These will be supported by

limited factual material which has some accuracy and relevance, although not

directed at the focus of the question. The material will be mostly generalised. There

will be few, if any, links between the simple statements.

The writing may have limited coherence and will be generally comprehensible, but

passages will lack both clarity and organisation. The skills needed to produce

effective writing will not normally be present. Frequent syntactical and/or spelling

errors are likely to be present.

Low Level 1: 1-2 marks

The qualities of Level 1 are displayed, but material is less convincing in its

range/depth and the quality of written communication does not conform.

Mid Level 1: 3-4 marks

The qualities of Level 1 are displayed, but material is less convincing in its

range/depth or the quality of written communication does not conform.

High Level 1: 5-6 marks

The qualities of Level 1 are securely displayed.

Level 2 7-12 Candidates will produce a series of simple statements supported by some mostly

accurate and relevant factual material. The analytical focus will be mostly implicit

and there are likely to be only limited links between the simple statements. Material

is unlikely to be developed very far.

The writing will have some coherence and will be generally comprehensible, but

passages will lack both clarity and organisation. Some of the skills needed to produce

effective writing will be present. Frequent syntactical and/or spelling errors are

likely to be present.

Low Level 2: 7-8 marks

The qualities of Level 2 are displayed, but material is less convincing in its

range/depth and the quality of written communication does not conform.

Mid Level 2: 9-10 marks

The qualities of Level 2 are displayed, but material is less convincing in its

range/depth or the quality of written communication does not conform.

High Level 2: 11-12 marks

The qualities of Level 2 are securely displayed.

Level 3 13-18 Candidates' answers will be attempt analysis and will show some understanding of

the focus of the question. They will, however, include material which is either

descriptive, and thus only implicitly relevant to the question's focus, or which

strays from that focus. Factual material will be accurate but it may lack depth

and/or relevance in places.

The writing will be coherent in places but there are likely to be passages which lack

clarity and/or proper organisation. Only some of the skills needed to produce

convincing extended writing are likely to be present. Syntactical and/or spelling

errors are likely to be present.

Low Level 3: 13-14 marks

The qualities of Level 3 are displayed, but material is less convincing in its

range/depth and the quality of written communication does not conform.

Mid Level 3: 15-16 marks

The qualities of Level 3 are displayed, but material is less convincing in its

range/depth or the quality of written communication does not conform.

High Level 3: 17-18 marks

The qualities of Level 3 are securely displayed.

Level 4 19-24 Candidates offer an analytical response which relates well to the focus of the

question and which shows some understanding of the key issues contained in it. The

analysis will be supported by accurate factual material which will be mostly relevant

to the question asked. The selection of material may lack balance in places.

The answer will show some degree of direction and control but these attributes may

not be sustained throughout the answer. The candidate will demonstrate the skills

needed to produce convincing extended writing but there may be passages which

lack clarity or coherence. The answer is likely to include some syntactical and/or

spelling errors.

Low Level 4: 19-20 marks

The qualities of Level 4 are displayed, but material is less convincing in its

range/depth and the quality of written communication does not conform.

Mid Level 4: 21-22 marks

The qualities of Level 4 are displayed, but material is less convincing in its

range/depth or the quality of written communication does not conform.

High Level 4: 23-24 marks

The qualities of Level 4 are securely displayed.

Level 5 25-30 Candidates offer an analytical response which directly addresses the focus of the

question and which demonstrates explicit understanding of the key issues contained

in it. It will be broadly balanced in its treatment of these key issues. The analysis will

be supported by accurate, relevant and appropriately selected factual material

which demonstrates some range and depth.

The exposition will be controlled and the deployment logical. Some syntactical

and/or spelling errors may be found but the writing will be coherent overall. The

skills required to produce convincing extended writing will be in place.

Low Level 5: 25-26 marks

The qualities of Level 5 are displayed, but material is less convincing in its

range/depth and the quality of written communication does not conform.

Mid Level 5: 27-28 marks

The qualities of Level 5 are displayed, but material is less convincing in its

range/depth or the quality of written communication does not conform.

High Level 5: 29-30 marks

The qualities of Level 5 are securely displayed.

NB: The generic level descriptors may be subject to amendment in the light of operational experience.

Note on Descriptors Relating to Communication

Each level descriptor above concludes with a statement about written communication. These descriptors

should be considered as indicative, rather than definitional, of a given level. Thus, most candidates whose

historical understanding related to a given question suggests that they should sit in a particular level will

express that understanding in ways which broadly conform to the communication descriptor appropriate to

that level. However, there will be cases in which high-order thinking is expressed relatively poorly. It

follows that the historical thinking should determine the level. Indicators of written communication are

best considered normatively and may be used to help decide a specific mark to be awarded within a level.

Quality of written communication which fails to conform to the descriptor for the level will depress the

award of marks by a sub-band within the level. Similarly, though not commonly, generalised and

unfocused answers may be expressed with cogency and even elegance. In that case, quality of written

communication will raise the mark by a sub-band.

Unit 1 Assessment Grid

Question Number AO1a and b

Marks

Total marks for

question

Q (a) or (b) 30 30

Q (a) or (b) 30 30

Total Marks 60 60

% Weighting 25% 25%
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Cause or consequence 1





Cause or consequence 2








Analysing causes and consequences essay planning.








Cause or consequence 3














Cause or consequence 4








Conclusion. Relative significance and Links
































Key feature 1 Political





Key feature 2 Economic




















Analysing Key features essay planning.





Key feature 3 Social


























Key feature 4 Cultural





Conclusion. Relative significance and Links


























Conclusion. Relative significance and Links








Change or continuity 4














Change or continuity 3








Analysing changes and continuities essay planning.








Change or continuity 2








Change or continuity 1





























Conclusion. Relative significance and Links








Significance 4











Significance 3





Analysing significance essay planning.








Significance 2





Significance 1
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